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Differ ences between citizenship awarenessin Japan and the UK: how
students argue on controversial issues

Noboru Tanaka
Gifu University (Japan)

Abstract

The purpose of this research is to clarify differences between the citizenship awareness
of children in Japan and the UK. Citizenship educational materials are designed
according to national curriculum frameworks. However, the teachers who are
responsible for teaching citizenship materials are influenced by local cultural
perspectives and citizenship consciousness. Citizenship education is not universal. Each
country has its own educational practices. | try to show differences regarding the nature
of citizenship in Junior High School students in Japan and the UK. The methodology
used involved two steps. The first step involved using cultural psychology theory to
analyse the nature of citizenship. The second step required documenting the levels of
citizenship awareness in Japan and UK school children, based on an analysis of
responses to a questionnaire about the nature of citizenship. The results of this research
show that British children put emphasis on community perspectives when forming their
opinions, while Japanese children put emphasis on the perspectives of moral issues
when forming their opinions. This reveals the characteristic of using judgement when
forming opinions on social issues. British children seek solutions to futuristic problems
from an objective viewpoint. In contrast, Japanese children look for solutions to
problems of the present from a subjective viewpoint.

Keywords: Citizenship Education, Culture, Awareness, Compar ative Research, Japan

1. Research methodology based on cultural background

Citizenship education is designed according to national curriculum frameworks.
However, loca cultural perspectives and citizenship consciousness influence the
teachers who are responsible for teaching the materials. Citizenship education is not
universal. Each country has its own educational practices, but study lessons are mainly
based on educational policies, printed in textbooks, and consistent with the national
framework. However, the role of teachers and children has been excluded from national
curriculum designs, due to the different situations in various classrooms. The following
figure is a map of the various perspectives pertinent to study lessons. This research is
based on the perspective of ‘cultural background’.

The context in which citizenship lessons are taught in the classroom is comprised of
overt factors, such as the school system, legidation, other school curricula including
textbooks, and invisible cultural factors (latent factors) such as the level of children’s
awareness of their responsibilities for becoming independent citizens, of local customs,
inference bias, self-identity formation, and their sense of belonging to the group.
Culturally determined invisible latent factors include children’s consciousness and
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thought patterns, and the outer world and atmosphere in society, which dictate not only
citizenship and other educational activities, but also al of our activitiesin general.

Educational Policy, Textbook, National framework, etc

Curriculum LNational StandardJ | teaching method |
J--
r Lesson study T

|
| Teacher’s perception | | Student’s perception 1
|

| Cultural background

Figure 1: Research Methodology for Lesson Study

| have already observed some classes and compared Japanese and UK lesson practices
(TANAKA, 2009). The characteristics typical of study lessons in Japan and the UK are
asfollows:

United Kingdom (England):
The objective is the active participation of children in activities
The content describes a simulated experience of society
The method used involves participation in activities

Japan:
The objective isthe acquisition of critical thought
The content describes a critical understanding of society
The method used involves discussion and debate

In this research, | analyse the cultural backgrounds of citizenship education by clarifying
different levels of citizenship awareness in Japanese and British Junior High School
students. | use a three-part research question for this analysis. First, what is the nature of
citizenship in Japan and the UK (mainly England)? Second, what different opinions do
Japanese and British students have about the nature of citizenship? Third, based on their
citizenship perspectives, how do students form opinions on controversial issues? The
methodology used for this research was to compare and contrast opinions of citizenship
in Japan and the UK, by investigating the answers to these questions. This research is
focused on data analysis. Quantitative data used included numerical data summarizing
the different levels of awareness in students in these two countries. Qualitative data
about controversial issues are described in narrative form.

2. Differencesin citizenship awar eness between Japan and the UK

2.1 The questionnaire and enforcement situation
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| begin by describing differences in citizenship awareness between Japan and the UK,
based on data analyses. | administered the following questionnaire in two schools. The
first is school A, in Shiga prefecture, Japan. There are 350 students in this school, which
includes three grades. The ethnicity of students in this school is 1%, since ailmost al
students are originally from Japan. | collected data for 121 students. This school is
situated 40 km from the city centre. The second is school M, in the city of Leicester, the
UK. There are 1050 students in this school, which includes six grades. Ethnicity in this
school is 99%. This means that almost al students come from other countries. The
principle teacher told me that the students come from 49 countries. | collected data from
46 studentsin this school. | administered the questionnaire to grade 7 students, who were
11-12 years old. There are amost equal numbers of boys and girlsin these schools. Both
schools offer citizenship as a subject.

The questionnaire that | used as my survey instrument follows.

Citizenship Awareness Questionnaire

A party of parents and children take walks in the park almost every day. In
addition, town events are performed at weekends.... To help the town grow,
a big shopping centre is planned near the park. There are few other places
where people can shop. Exhibition space will be built into the shopping
centre, where town events can be performed every day. However, it will be
necessary to convert the park into a parking lot and a bus terminal. A big
parking lot and access to bus transit will be needed to accommodate the
shoppers.

1. What do you think of thisplan?
Please choose the answer closest to your views:
A: | object; B: | agree; C: Other

2.Please give the reason for your choice.

3. What matters most to you when you make decisionsin your daily life?
a) local participation, b) community awareness, c) the morality of
Confucianism, d) global perspectives, €) contribution to society

4. You find yourself hesitating about making a decision in the course of
your daily life. For example, do you support the course choice, the election
of the captain of the student council, school regulations? In addition, you
may be at a loss as to whether you should separate garbage, or whether
you give up your seat to a senior citizen on the bus. What standard do you
use to make your decision? Please choose three values, which are closest
to your opinion.

a) democratic values, b) the opinions of nearby people, ¢) social profit, d)
moral sense, €) social norms, f) others.
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2.2 Citizenship opinions based on the quantitative investigation

All answers of this questionnaire are as follows.



Table 1: All answers of questionnaire (A JHS, JAPAN)
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requirements: Q3

awarenss: Q4

commu | moralit contrib opinion
agree or
bieot: Q1 reasons: Q2 ool | ity | yor | %% | ution [M°°" | o | social | moral | social
onjeat: particip .| perspe atic ather
awaren | confuci to nearby | profit | sense | norms
ation " ctice " values
65§ anism society people
1 other Poor the Ghlld‘ who. came tc.) play when o
smash a park; is neither serious matter.
Py other Though I am necessaty, I half think the o
expense to be good.
3 other I think that all two of them are necessary x x o
for the person of the town.
Because a party of parent and child and
4 ohject many people grieve when a park Q e}
disappears,.
5 other I want both. X K O O
6 ohject Parent and child cannot take a walk b3 O O O
7 agree Shopping is fun K X O O O
8 agree ES X O O O
There are few people playing in a
9 agree park Because if it is a shapping center, a % X o o o
young person, the old person are usable.
10 agree The future of the child of thinking if appear, o o o o
there should be a park.
Because there is not a place doing
shopping, and time suffers when I perform
11 agree it in the distance and perform several and O [@] [®] O
starts a toxic substance a lot if [ use the
car.
12 object The park got close to dqas nhot have a o o o o
reason to get rid of.
13 | object Because everybody can play happily. @] @) o] (o]
. I think that I do not play outside if I lose
14 object the amusement place of the child. © o o ©
There is hecessary hothing so far because
15 object I lived without a shopping center.Does (@] O (@] (@]
parenthood become awkward?
15 object Because the places where the child plays o o
decrease.
17 other Both are necessary. Q O Q O
18 agree I often do shopping than I play in a park (@] (@] (@] O
. Though everybody plays happily with much
19 object effort, I hate it to smash it. o o o o
f the person who came to the park to play
20 other |does shopping by a shopping center, money @] @) O (o]
comes a lot
21 other I make both and should not break it [®] @] O O
22 agree It is convenient when near on. Q (@] Q (@]
23 agree Because it is necessary convenience. O O @] (@]
The shopping center is hecessary for
24 other activation, but the park is necessary so O @) (o] (o]
that a child plays.
I think that I do not need to make a
25 ohject shopping center because a child is @] O @] e}
troubled.
26 agree Because the place fin_lng shopping thinks o o o o
that after all it is necessary.
I think about the feeling of a side making a
shopping center and think about the feeling
27 other of the town and talk, and, as for the words, O o (@] O
it cannot be said if | decide it, and the
trouble does not get up.
If there is not a shopping center, I do not
28 agres understand the popular thing recently and @)
think that I can enjoy the one
29 other I think that it is not good to lose a park
I think that it is not necessary to make a
30 ohject shopping center breaking the place that
parent and child enjoy.
When a shopping center is done, the
31 agree | products increase and think that I am good O O O O
because the forthcoming people increase.
Because there is not a big shopping center
32 agree in near the peaple, you should make a big @] (@] @] O
shopping center.
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Because a place doing shopping is more

public hazard.

64 agree important. o o
Because though you sheuld make a
65 other shopping c.enter bec.ause. t.here is hot so a Ie)
place doing shopping, it is required to
somebody that a person comes to the park.
66 object think that there is not well that I pay it in o) o
the parking lot
67 agree Because purchases are done O O
Because the place where playing people
68 object play decreases now if I turn into the
parking lot.
I changed a place if you used it as a
69 other parking lot and should have made the O O
three—dimensional parking lot.
1 hear how a person living in the town
70 other thinks and think that I should do it in the O
street.
Because | think that there does not need
to be it according to in what was all right
Al ohject without the shopping center, and the place O
that is idle if a park disappears disappears
so far.
72 agree Because there are few places doing o
shopping.
Because I thought that the one that I made
73 agree was conhvenient near if there was not a O
shopping center.
1 think that I should make a shopping
center so far because there are few places
doing shopping. Though parties of parent
74 agree and child of the park may decrease, I think (@] (o]
that a party of parent and child comes
again at a shopping center.
Because the place where a child plays
. disappears Because | buy it and the
7 . ! .
5 object shopping center idly, I think that I am all o o
right even if there becomes few it.
76 agree Because there are few places to do o
shopping
Because there is not so a place doing
77 agree shopping.Because, in the park, only a small O O
child hardly plays.
78 object Because a party of parent and child takes a o o
walk almost every day.
Because it leads to the activation of the
79 agree town.Possibly because, in here, it may be (@] (@]
decreased in population.
Because as the times change, it is
80 | agree necessary to modernize a thing and the O O o}
town.
81 agree O o] O
82 object Because a small child cannot play O O O
83 agree Because it is convenient. O O O
84 object Because the place where children play o o
disappears, I am troubled.
85 object Should leave the green of the park. @] o]
Because everybody can take a walk happily
86 | object | inthe big park, and there are the events, O o}
too.
Because the shopping center was
necessary, but thought that I hated that [
87 other lost the park where everybody was active o o
happily for the activation of the town.
I want the shopping center, but should hot
88 | other " hange the idle park of the child either.
89 object Because, leaving nature‘ everybody plays o
happily.
90 agree Because there is hot so a shopping center
here.
Because it seems to be convenient for
91 agree X A O
various things.
A reason of "A:The people who want to
play there whom I want to assume shopping
92 other gather.A reason of B:The thing of the earth O
thinks about nature carefully, too: and for a
small child ”.
93 other Should make.a shopping c.enter in other Ie)
places without smashing a park.
Should leave a park understanding that |
94 | object can still play happily than you take out @]




Table 2: All answers of questionnaire (M JHS, UK)
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agree or
object: Q1

reasons: Q2

requirements: Q3

awarenss: 4

local
partici
pation

scommu
nity

awaren
ess

moralit
y of

confuci
anism

global
perspe
ctice

contrib
ution
to
socisty

democ
ratic
values

opinio
ns of
nearb
Y
people

social
profit

moral
sense

social
norms

other

object

1 chject because they should not change
the local community and people need
enough space.

o

o]

object

I think the park should hot change because
of the local community.

ohject

This place is where people go to a cultural
event.

object

1 disagree because it is not gairon the
children because here is only a bit of the
park to play on.

both

Because you do nhot urban place to play
but on the other hand there will be a
shopping center go people can get jobs.

object

Becase it will convinve I persuade more
people to come to the park and the cover
of the park will run more money.

object

Because the children might not have a
park near by, I think the park should stay.

object

Because the children will be really sad
because that were they spend there most
of the time at the weekends and if you
demolish it they will he really sad.

object

Lots of people use the park. Its an
important place for the town. If the park
goes there won't be a place for children to
play any more.

agree

It is will boast the accadomy and mare
people can have jobs. On the other hand, [
disagree because you would not find big
park normally.

object

Because if part of the park is a bustation
then there is a space for kids and its
dangerous.

object

[ disagree because with that much space

you should not waste it especially if you

use it to play and come for an improtant
cultural events.

object

This is a bad idea to put the bus station in
the park because the park is where
children and there parents come to paly
and if you take away that they want have
anywhere to play. They can make a
shopping center somewhere else.

both

Because people would love big shoppping
center. | object because there is not that
much big park.

object

Because peeple come and go they love the
park, nature will be killed for a car park
why do they like ta do that.

agree

1 choose this hecause it will make the city
unite again. And people will know each
other.

object

Because they can build it some where else
because the park is the only area where
we canh play ball games around here.

object

Because who would want to have a
shopping area when they already have it
and who would want a car park. It is nat

the council who decided.

object

Because half of the park will go and the
park will be cramped because there is not
ehough space.

20

object

Because is going to be bring without the
park and most of the kids want feel happy
and they will miss the park.

21

object

Children need to play there go they can
have fun,, And if there is nabore they
could get killed which is not good and the
nature gives us oxygen to live.

22

agree

Because there not a lot of shopping places
in town. We need more car park
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Figures 2 and 3 use the ratings of ‘agree’ or ‘disagree’ with a plan to replace a green
space park with a car park. It shows the differences in how students think about this
plan.

agree or disagree (A JHS, JAPAN)
W agree
H agree
H disagr i disagree
ee
others others
Figure 2: Agree or Disagree (A JHS, UK) Figure 3: Agree or Disagree (M JHS, UK)

Figures 4 and 5 show survey results from 121 students for citizenship awareness and
citizenship requirements at Junior High School A, Japan. The students who chose
‘morality of Confucianism’ as their highest priority were in the mgjority at 51.1%. This
was followed by ‘community awareness, at 15.1%. With regard to judgment criteria,
‘social norms’ is cited as the most important criterion at 24.6%, followed by ‘social
profit’ at 19.6%, and the ‘moral sense’ at 19.0%.

60.0% 30.0%
51.1%

50.0% 25.0%

24.6%

40.0% 20.0%

30.0% 15.0%

20.0% 10.0%

local community  morality of global  contribution to democratic  opinionsof  social profit  moral sense  social norms
participation society values nearby people

Figure 4: Citizenship Requirements (A Junior High School, JP) Figure 5: Citizenship Awareness (A Junior High School, JP)

Figures 6 and 7 show the perspectives of 46 students surveyed at Junior High School M,
in the UK, on citizenship and the values that influenced their opinions on citizenship.
The students who chose ‘community awareness' as their highest priority were in the
majority, at 45.7%. This was followed by ‘local participation’, at 32.6%. With regard to
judgment criteria, ‘moral sense’ is cited as the most important criterion at 28.3%,
followed by the ‘opinions of nearby people’ at 26.3%, and ‘social profit’ at 19%.



50.0%
45.0%
40.0%
35.0%
30.0%
25.0%
20.0%
15.0%
10.0%

5.0%

0.0%

45.7%

local
participation ~ awareness  confucianism perspective

community

morality of

global contribution to

society

30.0%

25.0% -+

20.0%

15.0%

10.0%

values

nearby people

democratic  opinions of  social profit moral sense  social norms

Figure 6: Gitizenship Requirements (M Junior High School, UK)

Figure 7: Citizenship Awareness (M Junior High School, UK)
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These results show the different priorities of students in Japan and the UK regarding
what is important. On the one hand, students in school A regard the ‘morality of
Confucianism’ as the most important factor in citizenship awareness. On the other hand,
the students in school M regard ‘community awareness as most important. These
priorities represent large differences between the schools. The results illustrate the fact
that the children from the two countries conduct social judgments very differently.

Table 3 provides a cross tabulation of questions 3 and 4 (Q3 and Q4) in schoal A.

Table 3: Cross Tabulation between requirements and awareness (A junior high school, JP)

citizenship requirements

local community morality of global contribution to
participation awareness confucianism perspective society
d ti

L0 e 5 8 27 7 6
w t | opinions of
a i |nearby people 4 7 40 8 1
:, Z social profit 4 9 38 8 7
2 2 moral sense 6 6 36 6 4
s h | social norms 6 1 0 47 1 1 9
s i

p others 0 1 4 2 0

Most students in Japan school A chose the ‘morality of Confucianism'’, in response to
the question of what matters most when they make decisions in daily life, Q 3, and
‘social norms’ in answer to the question of what standards they used to make judgments,
Q 4. Table 4 provides the same cross tabulation for school M.
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Table 4: Cross Tabulation between requirements and awareness (M Junior High School, UK)

citizenship requirements
local community morality of global contribution
participation awareness | confucianism | perspective to society
d ti
ale 6 7 1 0 1
c
. opinions of
:v tl nearby people 1 1 1 1 1 2 0
? ZI social profit 9 9 0 2 1
e e
n n moral sense 1 1 1 2 1 2 1
e s
s h
s i social horms 6 1 O 0
P
others O 1 O

Most UK students chose ‘moral sense’ in response to Q 3 regarding what matters most
when they make decisions in daily life, and ‘Community Awareness in answer to the
guestion of what standards they used to make judgements.

These tables plainly show the attitudes of Japanese and British children toward
citizenship. In Japan, many children place a high value on a moral sense, and the
morality of Confucianism. In contrast, in the UK many children place a high value on
community awareness. Few UK children selected the morality of Confucianism as their
response, whereas that is the value chosen by the majority of Japanese children.
However, the point is that children chose a moral sense in a uniform ratio as a criterion
of awareness, and, in addition, the British children added community consciousness.
British children make their judgements of social life on this basis.

3. Student’s opinions on social issues. How students form their opinions on
controversial issues

| then analysed Q2 of the survey. Q2 is the question that was intended to clarify the
reasons why children chose citizenship for their answer. Children gave various answers
about their reasons for answering Q1, regardliess of whether they answered YES or NO.
Two perspectives were able to supplement their answers, if they had discussed the
results of the earlier analysis. The first perspective is both an objective viewpoint, and a
subjective viewpoint about the answer. For example, students in British school M gave
the following answers.

| object because they should not change the local community and people
need enough space. (1)

Children will be really sad because.... (8)

Because is going to be bring without the park and most of the kids want feel
happy and they will miss the park.(20)
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This subjective viewpoint is concerned for others. The number of answers based on
objective decision-making was 35, in addition to the above answers. The percentage of
objective answers was 76.1%. On the other hand, in the Japanese school A, the
following answers were given for this question.

If there is not a shopping-centre, | do not understand the popular thing
recently and think that | can enjoy the one. (28)

| think that it is not good to lose a park (29)

Because | want there are many places to be able to go for shopping and to
come. (40)

From this viewpoint, the subject is the self. The number of answers based on subjective
decisions was 58, in addition to the above answers. The percentage of subjective answers
was 50.4%. Almost half of the students’ opinions were based on subjective
decision-making.

The next point of perspective is the term about ‘for the future’, and ‘the present
importance’. For example, in the British school M, the following answers were provided.

I choose this because it will make the city unite again. And people will know
each other. (16)

Because is going to be bring without the park and most of the kids want feel
happy and they will missthe park. (20)

These answers consider their futures. On the other hand, the following answers were
provided in the Japanese school A.

Because there is not so a place doing shopping. Because, in the park, only a
small child hardly plays. (77)

If there are few shopping-centres, | now have to go a long distance to shop.
(96)

These factors influence their current problems or issues. It means that British students’
opinions are based on the perspective of ‘for the future’, and Japanese students' opinions
are based on the perspective of ‘the present importance’.

The following figure depicts the characteristics of UK and Japanese students' opinions
of social issues. Of course, this figure is a hypothesis. However, | can read a trend in
Figure 7, when | analyse the results of the narrative descriptions in response to Q2.



objective
ke future
JAPAN: ool
The pres A school
importar

Supyjouuive

Figure 8: The different opinions of UK and Japanese children on social issues

4, Conclusion

The aim of this research was to clarify differences between the citizenship awareness of
children in Japan and the UK. Thus, | can make the following points at the conclusion of
this research. The trend regarding the nature of citizenship is as follows. Most students
in school A in Japan had a tendency to choose ‘social norms’ such as awareness and the
‘morality of Confucianism’ as a regquirement. Most students in school M in the UK had a
tendency to choose the ‘moral sense’, as awareness and ‘ Community Awareness as a
requirement. The trend for opinions regarding social issues is as follows. Students make
claims objectively, based on their perspectives ‘for the future’ in the UK. In Japan,
students make claims subjectively, based on the perspectives of ‘ present importance’.

The final aim of this research was to understand a theory and a method of citizenship
education peculiar to a country. Schools and the society in which they are based have
different cultures, as Tanaka (2009) has already mentioned. Therefore, integrating
universal citizenship education with different citizenship educational practices across the
country is difficult. Teachers always teach children who are near at hand, and it is
necessary for an educational practice to be based on their inherent type of citizenship.
The teacher lets you know the levels of children’s citizenship awareness. The children
analyse and criticize their own perspectives on citizenship, and they update them as part
of their citizenship education. The objective of this paper was to elucidate the child's
citizenship based on the citizenship education. The conclusion clarified in this paper did
not show the inclinations of children in the UK and Japan. It did, however, show the
inclinations of the children in two schools. Therefore, this research recommends that a
further investigation is needed to update citizenship particular to a school. However,
based on this analysis, it may be said that | was able to show the attitudes of children in
the two countries toward citizenship.
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